Listening to Reading — Watching While Writing protocols

In 2020 the lead researcher in this work, Dr Nell Duke, released a Listening to Reading — Watching While Writing
Protocol, https://www.nellkduke.org/listening-to-reading-protocol. This is an informal formative assessment tool
designed for use during normal daily instruction or after daily instruction when reflecting on pieces of children's
writing or recordings of their reading. It is not meant to replace any formal assessments you use but rather to help
guide your observation/attention to particular aspects of children's reading and writing between assessment
administrations.

For a discussion of research-informed practices for prompting students during reading, please see:
https://www.ascd.org/el/articles/when-young-readers-get-stuck).

School leaders and staff at Southern Cross Early Childhood School in Canberra, along with literacy consultant
Christine Topfer, reviewed Duke’s protocol and used a process of action research to enable the protocol to meet the
specific needs of the teachers and the children at the school. After a few action research cycles involving all staff, the
following version of Listening to Reading aspect of the protocol was developed.

Following the success of the use of the Listening to Reading aspect of the protocol, further action research cycles
followed exploring the use of the Watching While Writing Protocol. After working with several schools on this
project the contextualised version of Watching While Writing Protocol is included below.

Gathered evidence of learning in this way enables teachers to make evidence-informed decisions about the next
steps for the learner and for the teaching process. The learning evidence can be collated to inform whole group
teaching, small group catches and one-on-one conferences. The documentation can be used as a cumulative record
of learning across the early years of schooling.


https://www.nellkduke.org/listening-to-reading-protocol
https://www.ascd.org/el/articles/when-young-readers-get-stuck

Listening to Reading Protocol

Word Identification and Comprehension Monitoring Checklist
Child’'s Name: Year Level: Term:

Word Identification Strategies Observed

Prompt: Slide

Letter by letter through the word

decoding

Prompt: Now let’s
C.heCks .The look at the word
picture/image
Rereading Prompt: Did that

make sense? Try

(reads a word that again

several times)

Chunking/breaking | Prompt: Break the
apart words word info parts

Tries a different Prompt: Try a
sound/pattern different sound

Evidence of Comprehension Monitoring Strategies

Pauses to check for Prompt: Did that
make sense? Try

meaning . that again

(e.qg. stops after mis-

pronouncing a word)

Rereads Prompt: Did that

(reads words/a make sense? Try

sentence several that again

times)

Self-corrects Prompt: You

(monitoring meaning) ngﬁced something
didn’t make sense
and went back to
correctit. Good
readers do that.

Other Strategies

Expresses confusion

Vocabulary Strategies Observed

Stated or other evidence that the meaning of a word is
unknown

Asked a question about word meaning

Applied knowledge of word sfructure to determine
meaning

Looked for synonyms or explanations of word meaning
in context

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.



Sample of words of varying Miscues Analysis of specific grapheme-phoneme
complexity read correctly knowledge for consolidation

Date: Book read:

Date: Book read:

Date: Book read:

Date: Book read:

Fluency: Multidimensional Fluency Scale (adapted from Rasinski, 2017)

1

2

3

-Reads in a quiet voice as
if to get words out. The
reading does not sound
natural like talking fo a
friend.

Expression &
Volume

-Reads in a quiet but natural
voice that begins to sound
like talking to a friend in parts
of the text

-Reads with volume and
expression in parts throughout
the text

-Reads with varied volume and
expression matching the
interpretation of the text

-Reads with a mixture of run-

matching

blending

reading.

= -Reads in two or three word . -Reads with good phrasing
g . . ons, mid-sentence pauses for . S .
7 -Reads word-by-word in phrases, not adhering fo - using effective intonation and
< - . breath (some choppiness). .
= monotone voice. punctuation, stress and : stress to enhance meaning
= ; . -Reads with some stress and . .
[ infonation. . . - adhering to punctuation
infonation.
- Fr ntly hesitat . .
n equently hesiiates -Reads with occasional breaks
17 while reading, sounds out . . -
Q -Reads with extended in rhythm. -Reads smoothly with some
=) words & repeats words or o e . . .
S hrases pauses or hesitations. -Has difficulty with specific breaks, but self-corrects with
8 P - -Reader has many “rough words and/or sentence difficult words and/ or
-Makes multiple attempts "
g spofs. structures. sentence structures.
n fo read the same
sentence.
o Requ SlOWI.y’ -Reads moderately slowly -Reads generally at an Regd§ at a flowing pace,
151 laboriously with an . ; . adjusting pace according to
< ; without overt sounding and appropriate rate throughout -
o emphasis on one-to-one purpose and audience

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.




Observation and comments on Comprehension and Compreaction

General comprehension

HiENnn

Literal understandings
(What is the author telling
me?)

Interpretive/ inferential
Understandings

(How do | connect with
thate What can | infer?)

Evaluative understandings
(What do | think about what
the author is saying?)

Discussion prompts

Prompts for before reading:

What do you think this book is going to
be about? (inferring)

What do you wonder? (questioning)

Prompts for during reading:

Are you thinking about what might
happen next? (predicting)

What do you think is happening here?2
(monitoring, inferring)

What is the author teaching us here@
Think about the structure of the text.

Prompts for after reading:

How would you tell someone who
hadn’t read that story what happened
in ite (summarising)

What did you learn about (the fopic)?2
(determining importance)

Notes: Evidence of general comprehension — place a \ in
the o if evidence of general comprehension

Compreaction

HiNEIn

(Comprehension + action -
processing the meaning of the
text in relation to purpose for
reading — what one does with
comprehension.)

Prompts related to compreaction:
Remember to look for new information
about (a current topic of study).

Stop reading at the end of each step
to make sure you understand what to
do next.

What will you do with this new
information?

Why did you read thisg (for example,
for enjoyment, or to add facts on
giraffes to an informational poster)
Was this useful to you2 Why or why not?

Notes: Evidence of taking action from reading - place a V in
the o if evidence of compreaction.

Reactions and responses to
the text

Knowledge of Genre/ Use of
Text structure/ organisation
and features

Record observations, child
comments, use of, or questions
related to genre, text structure
and/or organisation and text
features.

Prompts
What kind of text do you think this is¢
How do you know?

How has the author used the
structure/features to get their message
acrossé e.g., exclamation marks, size of
font, text features.

How did you know where to find the
informationg

Notes: Evidence such as initial response, and use of
structures and features during reading

Next Steps

Date/Week

Summary of Next Steps

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.




Watching While Writing Protocol

Child’s Name:
Information about task(s):

Year Level:

Term:

Writing Strategies/skills

Date

Evidence and Notes

Print Conventions
-Uses symbols and pictures to represent a
letter/word
-Writes left to right,
-Writes a string of letters
-Uses spaces between words
-Records words of personal significance, e.g.
own or family names etc

Text Structure & Organisation
Beginning to use effective structural
components of texts:

Narrative-orientation, complication, resolution.
Information/persuasive — introduction, body,
conclusion.

Longer texts use of paragraphs to segment

the text to assist the reader to comprehend.

Prompt
What kind of text are you writing? How did you organise this text?
Why did you decide to put that there?

Language Features/ Devices
Explores language devices such as:
Persuasive devices to persuade the reader.
Information devices: Writes to describe,
information is systematically organised,
description includes facts
Narrative devices: Character description,
development of setting — place, time.

Prompt
What language features did you use to help the reader?

Attention to Purpose and Audience
How does the writer orient, engage and
{persuade, inform, affect} the reader?

— Varies language choice for purpose.

Prompt
Who do you think would like to read this text?
How are you making this text informative/persuasive/entertaining
for your audience? How well do you think your writing did (child’s

—  Changes style of writing to match the purpose)?
audience.
—  Writer’s voice is evident.
Content/Ideas Prompt

Persuasive: Expresses an opinion giving
relevant points and elaboration of ideas.
Information: The selection, relevance and
elaboration of ideas and information.
Narrative: The creation, selection and crafting
of ideas for a narrative.

May use images to contribute to the meaning.

How did you decide what to write about? What is most important in
your text? Where did you get the idea/information?

Sentence Construction, including

Punctuation
Uses correct punctuation for clarity and ease
of reading, (e.g. full stops, question marks, or
exclamation marks to end of an idea, and
capital letters.)
Uses strategic grammatical choices, such as:
—  Simple sentences consist of an
independent clause that represents one
idea or event.

Prompt
What punctuation/capitalisation might help the reader?
Can you think of a way to combine those two sentences? Why did
you use an exclamation mark here?

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.




—  Connects ideas using compound
sentences (uses coordinating conjunctions
‘and’, ‘but’, 'so’, ‘for’, ‘yet’)

— Uses noun groups and verb groups to
extend ideas.

Vocabulary and word choice
The range and precision of contextually
appropriate language choices.
— Uses interesting and powerful choices of
vocabulary to suit the topic.

Cohesion

The control of relationships across the text,
for example:
— the use of referring words (personal and

possessive pronouns),
— ellipsis (omitting that can be inferred),
— text connectives,
—  substitutions and word associations.

Letter formation/ Handwriting
The development of a fluent, legible
handwriting style. The increase in speed,
accuracy and fluency to compose texts.

Next Steps

Date/Week Summary of Next Steps

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.




Spelling

Date: Text Written:
Sample of words the child spelled correctly Sample of misspelled words
Note orthographic patterns, morphological features including inflectional Include self-corrections (SC) or teacher provided word (T)
suffixes
Date: Text Written:
Sample of words the child spelled correctly Sample of misspelled words
Note orthographic patterns, morphological features including inflectional Include self-corrections (SC) or teacher provided word (T)
suffixes
Date: Text Written:
Sample of words the child spelled correctly Sample of misspelled words
Note orthographic patterns, morphological features including inflectional Include self-corrections (SC) or teacher provided word (T)
suffixes
Date: Text Written:
Sample of words the child spelled correctly Sample of misspelled words
Note orthographic patterns, morphological features including inflectional Include self-corrections (SC) or teacher provided word (T)
suffixes
Date: Text Written:
Sample of words the child spelled correctly Sample of misspelled words
Note orthographic patterns, morphological features including inflectional Include self-corrections (SC) or teacher provided word (T)
suffixes

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.



Spelling analysis

Specific elements
(e.g., ch, ir, -iddle)

A strength
Improveme
nt needed

Insufficien
t evidence

Uneven

Single-syllable words

Consonants

Short vowels (a, e, i, 0, u)

Consonant clusters
bl, br, gr, nt, sl, st, tr

Consonant digraphs
ch, ck, sh, th, wh (Also final ‘II,’ss’,'ff’,’zz’)

Vowel-consonant-e
a-e, e-¢, i-e, 0-e, U-e

Long vowel graphemes
ai, ay; ee, ea, y; igh; oa, ow; 0o

Other vowel graphemes
0i, Oy; aw; ou, ow; ew

R influenced vowels
(ar, er, ir, or, ur)

Single final ‘e’
chance, breeze, hedge, choose

Multi-syllabic words

consonant +le
bottle, castle

Suffixes
-ed, —en, —er, -est, —ful, —ing, -ness —s, -es

Prefixes ‘dis—’, ‘pre—’, ‘re—’, ‘un—-’

Suffixing conventions
ride/ + ing = riding; cry/ + es > cries;
hop(p) + ing >hopping

High-frequency words

Notes:

Adapted from Duke, Ward & Klinelhofer (2020) Listening to Reading — Watching While Writing Protocol by Christine Topfer and Southern Cross Early Childhood School, ACT.



