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Sustaining Improvement in Reading



http://www.turners.act.edu.au/

Strategic Prlorltles

Aligning reading with 21st century thlnklng is-at the
core of our strateglc plan to maximise growth for
learning for every child at Turner while also
developing their skills and capabilities to learn, Ilve
and_play successfully in ourcurrent and future
world.



Sustaining improvement in reading through
expertise and a collaborative culture
At Turner School, we can identify key elements impacting our ability to sustain

improvement in reading:

Establishing shared beliefs and practices that privilege reading
A culture of personalisation, collaboration and inquiry
Structures and processes for collecting and talking about data
A model for identifying and targeting individual needs

Supporting teaching practice through-a research lens, and,
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‘Classroom practice must be based on richly understood and deeply held beliefs
about how children learn...In other words, what teachers say and do and how
they engage children ...must have theoretical underpinnings. Their practice is
not based on a publisher’s set of directions or a handbook filled with teaching
tips but on concepts they themselves have examined carefully.’

(Shelley Harwayne)
To guide our practices from Preschool through to Year 6 to
support reading development, we have co-constructed with our teachers,
belief statements and revisit thfem regu'larly. They have become our non-
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negotiables..Some of our belief st,atem'ents follow:
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% Because we believe reading and writing are connected, every day at

Turner School you will see:
e teachers and children sharing rich literature, noticing what expert writers do

e class libraries of fiction and non-fiction selected by both students and teachers

e teachers modelling to students how to read like a writer and write like a reader.
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Because we believe reading and writing are about meaning making
and ‘float on a sea of talk’ (James Britton, 1983), every day at Turner
School you will see:

students talking their way to meaning

opportunities that stimulate and extend children’s talk with teachers
listening, viewing, asking questions and promoting higher order thinking

teachers maximising language experience and investigations strategies as
springboards for oral language, writing and digital text creation.
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% Because we believe a workshop model
supports the development of the reader and
writer while also fostering community and
active, responsive teaching and learning,
every day at Turner School you will see reading
and writing workshops ensuring elements of
teacher modelling, mini-lessons, independent
writing and reading, conferencing and sharing.
You will see teachers releasing responsibility to
students as they develop their independence.

(Based on Debbie Miller’s 1/3:2/3 workshop model)
¢




*Because we believe all students need to develop skills
in all types of reading, every day at Turner School you :
will see students being provided both personal choice and managed choice in their
reading selection, encouraging wide reading.

*Because we believe that students learn how language works in context and
through making strong connections within oral language, writing and reading,
every day at Turner School you will see students engaging in learning experiences
that develop their understanding of how our English language works (grammar)
promoting their development and exploration as language users.




s*Because we believe reading, writing and spelling are intertwined nourishing
each other in a symbiotic relationship, every day at Turner School you will see
students engaging in meaningful reading and writing (in context) with multiple '
opportunities to explicitly examine those words and teachers developing a word
conscious culture in their classroom.

‘When your program is enhanced by word consciousness, it is infused with an
enthusiasm for vocabulary that will make looking at words compelling and fascinating.’
J. Scott




“*Because we believe ongoing monitoring and assessment of students’
progress in reading, writing and spelling is essential, you will see Turner
teachers:

e conferring daily with students

e noticing learning and making use of formative assessment strategies
e documenting what they learn about students

e analysing student reading, writing and spelling using error analyses, inventories,
rubrics, guides, and checklists and using all this for their planning

e leachers talking about their students’ learning data and collaboratively

e problem-solving to plan for ways forward.




Because we believe in instilling
the spark of agency within
children and learning happens
best when children think for
themselves and are actively
involved in their own learning,
every day at Turner School you will
see children working hard, and
teachers asking questions like
“How did you figure that out?” “How
did you get smarter at your learning
today?” You will see teachers
prlwlegmg children’s
communication: talk, reading,
wrltlng and working with numb‘lers
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Privileging Reading

We build a learning environment where reading is privileged and celebrated

Readers build their reading identity. Students read for pleasure as well as understanding
the power of reading in providing a way into learning and making meaning

We have good systems for knowing where each child is up to and where they need to be
stretched next in their reading

We teach students to think and talk about their reading metacognition

All students have agency in designing and reflecting on their reading goals

Teachers build capability to hold'substanti\}e conversations with students about their

reading goals, (conferring). . p
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“Building a school culture where reading is
privileged means that we are intentional in
providing time and sustaining focus, enabling
children to have an abundance of opportunities to
be immersed in texts. We have reading festivals,
we bring books to life with live performance ‘read
alouds’, we talk about author’s gifts and our
classrooms are filled with conversations about how
students see themselves as readers. We make sure
that students have daily opportunities to explore
texts with others and are exposed to regular
demonstrations of how to understand text
structure and purpose. Students have choice and
are developing their identity as a reader, so they
not only know how to read ......they are drawn into
the wonder, joy and the love of léarning that
reading for pleasure and purpose brings.” .
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Reading at Turner is strengthened by 3 cultural currents:

We collaborate Each teacher.is an
Every child between and inquirer and we
matters amongst students, build and‘ﬂt our
teachers and school collec
leaders expertise

Our cultural currents reflect our expectations for student achievement. What we do
and think as teachers is aligned with what we want our students to do and think.
Without the cultural markers the strategies that we put in place to lead and sustain‘

improvement in reading are.likely only to st.iFk for & short time.
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3. Structures

and talking
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Taking time to discuss each student’s reading
and the impact of our strategies on their
learning

It's not the actual data that will make the difference, it's how we will collaboratively =evehid

ma érs

interpret it and use our professional judgement to design a response that will impact
our students.’ (Andy Hargreaves)

At Turner we have multiple opportunities to talk about our impact based on data.
When thinking and talking about reading data we strengthen our capacity to identify
student need, whether that be at a classroom practice level (using universal high
impact teaching strategies) or at an individual level (through case management).

We collaborate

We are working towards embedding student need identification at every level of betweSind

amongst students,
teachers and school

collaborative discussion and share this with each child’s parents/carers. A



We collaborate
between and
amongst students,
teachers and school
leaders

Every child
matters

Data discussion at

multiple levels

When evaluating our impact we look at system data, class level data and, school
process and perception data related to reading achievement. We are constantly

looking at the small data related to each child’s reading behaviours, ensuring we
go much deeper than a monitoring benchmark level.

These data sets below have affirmed our approach.

MNAPLAN snapshot for reading:

PM Reading Benchmark.

% of students achieving at or above ACT
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2018 perception data, % of responses
indicating agreement:

“Teachers at the school provide students with
useful feedback about their schoolwork” 85%
(2018)

“This school works with me to support my
child’s learning” 87%

“Teachers at the school expect students to do
their best.” 94%

“Students at Turner School are being
equipped with the capabilities and
dispositions to learn and live successfully in
the 21st Century.” 88%







As we have strengthened and embedded our
collaboration and expertise in reading it has

placed us in a good space to take the next

step in genuinely collaborating with students.

When it comes to collaborating with students in designing their individual reading

goals we centre on these questions:

What’s my learning intention?

How will | learn it?

How will I know | am successful and what learning
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Our students regularly confer with teachers on an individual basis.
When we talk about a reading conference, we are referring to a partnership
between the student and teacher where they are both undertaking an inquiry.

Teacher questions to prompt their thinking during a conference include:

« What would be the most effective learning intention for this student?

« What strategies and experiences will help them learn it?

 What would I be expecting them to see and how can | tap into their thinking

routines to help them?

We tiase our practices on Brian Kissell’s writing conferences and Debbie Miller's
reading conferences. In addition, regular critical feedback from Christine Topfer ,
s’grengthgns our Iiteragy practice. ! , “
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Ensuring our teachers have easy access to current
research is a deliberate and ongoing focus. We have
start of year readings and regular check backs with
the research shared.

We think about research from two perspectives:

1) Leading external research and how we can test the
validity of the evidence base

2) In-school, real context research using an action
learning approach. That is asking ourselves what are
we noticing about our impact? How do we upscale to
Impact across the school?
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Implementa}ition
We are intentional in developing a

shared language for our practice at
Turner.

It is important we sustain ways of checking in on our
practices and our impact and use different ways of
doing this: a range of Learning Walks for different
purposes, forums with teachers, students and families,
audits and feedback.







Partnerships with our families are valued through:

* resources on our website to explain the reading process and

strategies to support readers at all ages

* Invitations to family members to read in their home language to
groups of children during the school day

* bulk family book borrowings from our library

» workshops for parents, carers and classroom reading volunteers
(online and face to face)

* invitations to family members to participate in our many events to

e

celebrate,reading and their children’s progress.
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“I've been to other reading workshops at our former school ... We
were always told, “kids will learn to read at their own pace and not to
panic”. ... our kids had dyslexia and our concerns were founded...it
was such a stressful experience for the children and us the parents.
The thing that made the most enormous difference for us, was when |
went to the Turner School Reading workshop. | learnt that we never
criticise a child who is learning to walk. We don’t make them sit back
down and start again. We just keep helping them to try. With regards
to reading it should be the same. We wait until they finish the
sentence. Help also front load the book before they begin to read it,
with context and potential complex words. And if they make a small
error, don’t even correct the child if the meaning is still understood!
What a huge difference this had made for our whole experience. Our
children are flof/rishing. And their confidence is improving too.”
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“Our reading targets each year are designed in collaboration
with the School Improvement Team, feedback from
students, parents and whole staff forums and in consultation
with the School Board. It means we are bringing all our
experts to the table for every child. We make decisions
from whole school perspectives right down to the individual
growth of every child, whether they are at, below or above
expected standard. We use multiple sources of data
including demographic information, stakeholder perception
data, in school and external achievement data as well as
reflection of impact of our school processes such as PLCS
and coaching. Having this data accessible to measure our
impact results in an increased ability to design specific goals
that are hitting closer and closer to the targeted need.”

. Allison’ Edmonds, Principal »




We collaborate

Each teacher is an
Every child between and
8 inquirer &
matfé‘rs buildis ! amongst students,
- teachers and school

our collecti ' )
” . leaders

It is clear from this digital story that Turner School puts each of the
Foundation for Learning and Literacy’s 11 Touchstones into action every

day for every child and every teacher.

We thank and congratulate Allison Edmonds, Principal and Robyn

Watson, Deputy Principal for shaping this School Success Story for the
Foundation.
’
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